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A. Executive Summary
1. Purpose and mission of the Academy for Teaching and Learning (ATL)
The Academy for Teaching and Learning (ATL) is a campus-wide resource for
faculty members that:
• increases faculty knowledge of the factors that affect student learning
(knowledge),
• encourages scholarly teaching grounded in research on student learning,
(application) and
• promotes the scholarship of teaching and learning, including classroom-based
research, assessment of learning outcomes, public sharing of effective
teaching practices, and basic research on teaching and learning issues
(scholarship).
The ATL’s activities are aimed at:
•
•
•
•
•

increasing faculty members’ knowledge base in the area of teaching and
learning,
promoting the development of innovative teaching pedagogies and assessment
practices that promote student learning.
building community by bringing faculty together regularly to discuss and
share issues related to teaching and learning, in both formal and informal
ways.
increasing recognition and faculty rewards for engaging in activities that
enhance student learning and promote the scholarship of teaching and
learning.
promoting the successful implementation of FUTURES and University
Studies initiatives.

2. Broad overview of significant accomplishments
The first full academic year of the ATL was focused on developing an intentional
and coherent set of activities aimed at meeting the ATL’s initial short-term
objectives. These objectives included:
•
•
•
•

Developing and implementing a year-long new faculty orientation program
Developing and implementing activities supporting the 2004-2005
interdisciplinary theme, Focus on Learning, and the FUTURES initiative.
Increasing faculty awareness of the ATL and its activities
Increasing faculty participation in faculty development activities related to
teaching/learning

Among the most significant accomplishments related to these objectives:
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•

•

•

•

•
•
•

•

Implementation of the “First Thursday” orientation series highlighting invited
guest speakers leading discussions on topics relevant to new faculty, including
promotion and tenure guidelines, research and grant-writing, effective
teaching, and work/life balance.
Sponsorship of a variety of faculty development workshops led by nationallyrecognized workshop presenters on topics related to University Studies and
FUTURES, including interdisciplinary teaching and learning, program and
course assessment, critical thinking, and cooperative learning.
Development of first annual Teaching Showcase highlighting innovative
teaching practices of NC A&T faculty. The Teaching Showcase was held in
conjunction with the FUTURES retreat and included a poster session,
workshops, and a resource fair.
Leadership of more than 75 faculty members in the development of 25
University Studies courses during summer, 2005. The ATL director is leading
weekly large-group workshops and coordinating the overall course
development process.
Development and updating of an ATL web site with links to current ATL
activities, programs, and resources and the creation of an ATL listserv for
dissemination of information related to ATL activities.
Plans to develop a Faculty Learning Community as a follow-up to the New
Faculty Lunch Series
Management of the Title III Faculty Development Grant Program, subsidizing
a wide variety of faculty development efforts, including participation in
teaching/learning and disciplinary conferences and workshops, international
faculty development activities, and short courses.
Collaboration in developing the Carnegie Scholar application for Assistant
Professor Karen Hornsby, who was selected to participate in the 2005-2006
Carnegie Scholar program.

3. Goals for the upcoming year
The major goals for the upcoming year include:
• Continue and promote ATL activities initiated during 2004-2005, especially
the new faculty orientation series
• Expand activities to promote teaching/learning
• Increase knowledge of ATL activities within and beyond the university
• Increase efficiency of ATL management
• Increase collaboration with University Studies and Arts and Sciences Deans
ATL activities will be focused on maintaining the full set of activities
implemented during 2004-2005 and adding additional targeted activities that are
consistent with the mission of the ATL, FUTURES, and University Studies.
Thus, the ATL will continue to focus on the development of new A&T faculty
members, while continuing the development of last year’s cohort of new faculty
members by providing them an opportunity to participate in a new Faculty
Learning Community focused on developing classroom assessment techniques
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and collaborative learning strategies. In addition, the ATL plans to support the
interdisciplinary theme – Focus on Learning – by organizing ongoing faculty
development workshops and a special end-of-year celebration featuring a
nationally-recognized workshop leader/scholar in the learning sciences. This
celebration will complement the annual Teaching Showcase, inaugurated this
academic year. This year will also see the development of Faculty Learning
Communities aimed at spurring in-depth study of specific topics related to
teaching and learning and continuing development, piloting, and assessment of
new University Studies courses. I hope to increase the visibility of the ATL
through expanded public relations efforts and the development of an ATL
newsletter and ATL discussion listserv, while forging new relationships with the
new University Studies and Arts and Sciences deans and deepening ongoing
relationships with ITT staff. Finally, I hope to develop new technology-enhanced
administrative processes to facilitate more efficient management of ATL activities
and develop better accountability of faculty involvement in those activities.
B. Overview of the Academy for Teaching and Learning
1. Strategic comments regarding unit’s place/role in the University and
Futures
The Academy for Teaching and Learning continues to play a key role in the
development and implementation of the new University Studies curriculum, a key
element of the FUTURES initiative that will be implemented in fall, 2006. The
ATL is active in a number of initiatives that will enhance the quality of the
University Studies curriculum.
•

•

The ATL Director is overseeing the development of 25 new Foundation-level
and Thematic-Cluster courses during summer, 2005. This course
development project involves over 75 faculty members and the expenditure of
more than a quarter-million dollars in faculty support. In addition to weekly
workshops focusing on developing learning objectives, effective teaching
pedagogy, and assessment strategies for continual improvement, faculty teams
are developing course materials (syllabi, course descriptions, formative and
summative assessment plans, learning artifacts, rubrics, and active-learning
techniques for their courses) to be used by faculty members who will be
teaching the course in the future. All of this material will be available for
public analysis and comment. In addition to learning more deeply about
effective teaching strategies, these faculty are also forming effective
“communities of practice” that will continue to meet, share, and assess their
work long beyond the summer course development project.
Faculty development workshops during the 2004-2005 academic year focused
on topics central to University Studies curriculum development:
o Milt Hakel, Bowling Green State University, “Focus on Learning,”
May, 2004 – outlining the importance of recent knowledge from the
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•

learning sciences and use of this knowledge to enhance learning in the
classroom.
o Richard Carp, Appalachian State University, “Interdisciplinary
Teaching and Learning,” November, 2004 – leading a seminar on
interdisciplinary teaching and how to promote interdisciplinary
learning in courses.
o Peggy Maki, Peggy Maki Associates, and Terry Rhodes, Portland
State University, “Implementing and Assessing Interdisciplinary
Teaching and Learning,” January, 2005 – national experts sharing
ideas on how to develop and assess interdisciplinary curricula.
o Ed Neal, University of North Carolina at Chapel Hill, “Promoting
Critical Thinking,” April, 2005 – leading a workshop of how to
enhance the critical thinking of our students.
o Barbara Millis, University of Nevada-Reno, “Collaborative Learning,”
May, 2005 – leading faculty in four workshops centered on
collaborative learning techniques, including how to effectively employ
collaborative learning, how to sequence collaborative learning
activities in courses, collaborative classroom assessment techniques,
and the use of games in teaching.
The ATL supports the development of additional teaching awards, including
awards recognizing exemplary (1) interdisciplinary teaching and learning, (2)
use of technology to promote student learning (3) teaching by an adjunct
faculty member, and (4) teaching by a graduate assistant. Recommendations
for these teaching awards were developed in consultation with the ATL
Advisory Board. Both interdisciplinary teaching and adjunct faculty teaching
will play significant roles in the new University Studies curriculum and these
awards are incentives to promote enhanced teaching and learning.

The ATL will continue to provide ongoing faculty development in the areas of
teaching and learning as the university continues to transform itself into a
“student-centered, interdisciplinary university.” In order for this vision to become
reality, faculty members will need to understand what it means to learn and teach
in an interdisciplinary manner, develop curricula, content, and pedagogies that
promote interdisciplinary teaching and learning, develop assessment strategies
that help determine whether interdisciplinary objectives are being met, and use the
assessment results to better align the curriculum, content, and pedagogy with
stated student learning outcomes. The ATL, through the mentoring of junior
faculty, development of faculty learning communities, interactive, hands-on
workshops, and ongoing discussions of issues related to teaching and learning, in
collaboration with Deans and department chairs in Schools/Colleges across
campus, will continue to provide faculty with new tools and strategies needed to
broaden and enhance the learning environment at NC A&T State University for
both faculty and students.
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2. Academy for Teaching and Learning structure
The Director of the Academy for Teaching and Learning reports directly to the
Provost. The ATL Advisory Board, comprised of faculty members representing
each School/College, serves in an advisory capacity to the Director, participates in
ATL activities, and ensures effective communication with the rest of the
university community. The ATL Advisory Board meets monthly with the ATL
Director. The organizational structure of the ATL is illustrated below.
Provost

Director
Academy for Teaching and Learning

Advisory Board
Academy for Teaching and Learning

Administrative Assistant

Director
The current director of the ATL has been serving in an “interim” capacity since
the reorganization of the ATL in January, 2004.
ATL Advisory Board
Each Dean recommends one full-time faculty member from his/her
School/College to serve on the ATL Advisory Board. ATL Advisory Board
members:
• offer advice/suggestions to the Director on ATL center direction,
initiatives, and activities, as well as university-wide initiatives, policies,
and procedures that affect teaching and learning.
• assist the Director in reviewing/assessing teaching portfolios submitted for
university-level teaching awards
• participate in and lead/direct ATL activities.
• promote effective dissemination of ATL communication to faculty, staff,
and administrators
• function as ambassadors for the ATL and the teaching and learning
mission of the university.
The ATL Advisory Board members for 2004-2005 were:
Doris Fultz
Michael Roberto
Alice Stewart
Alan Bugbee
Keith Schimmel

School of Agriculture and Environmental Sciences
College of Arts and Sciences
School of Business and Economics
School of Education
College of Engineering
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Ayanna Boyd-Williams
Pat Shelton
Craig Rhodes
John Felts

Graduate School
School of Nursing
School of Technology
Library

These Advisory Board members will also serve during the 2005-2006 academic
year. A term limit and rotation schedule for Advisory Board members will be
determined during fall, 2005.
ATL Administrative Assistant
Tamara Goode serves as the ATL Administrative Assistant; Tamara’s time is
shared with Mary Mims, Special Assistant to the Provost.
C. Progress toward Key Goals (June, 2004 through May, 2005)
Goal 1: actively promote the professional development of new faculty
members.
This was a key strategic goal during 2004-2005. New faculty members represent the
future of NC A&T State University and provide an opportunity for revitalizing the
teaching/learning environment on the campus.
Indicators of progress toward goal:
•

The ATL sponsored twelve monthly “First Thursday” lunch meetings with
speakers focusing on topics relevant for new faculty: professional
expectations for promotion and tenure, writing for publication, balancing
professional and personal responsibilities, teaching with technology,
mentoring, plus sessions aimed at acquainting new faculty with the services,
people, and layout of the campus. A full schedule of the New Faculty Lunch
Series is provided below:
Orientation
Aug 9

Opening Day Events

Lunch
August 19

Focus On The Arts

Bus Tour
Aug 26

Scenic And Historical Bus Tour Of Greensboro And Campus

Lunch
Sept 2

Getting To Know NC A&T Administrators

Lunch
Sept 9

Getting To Know Your A&T Library
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•

Lunch
Oct 7

An Overview Of FUTURES And Univ. Studies

Lunch
Nov 4

What The Best University Teachers
Do - Learning From Award-Winning Teachers At A&T

Lunch
Dec 8

Using Technology Effectively To Promote Student Learning –
Perspectives From Faculty Who Use Technology In Their Classes

Lunch
Jan 20

The Scholar/Professor: What Successful Scholars Do – Writing
And Publishing Ideas And Tips For Success

Lunch
Feb 17

Supporting Your Research - Developing Successful Grant
Proposals

Lunch
March 24

Dewayne Wickham – Institute For Advanced Journalism Studies

Lunch
April 21

The Year In Review, The Year Ahead

Attendance figures (overall and by school) for each of the lunches is provided
in the Appendix (and file appendixa.xls). An attendance sheet was used to
take attendance at each event; Tamara Goode oversaw this. There is likely
some undercounting of attendance, as sometimes faculty members forget to
sign the attendance sheet when they arrive. What the attendance list
highlights is the overall distribution of attendance. There is a clear pattern in
the data: in each school/college there are a few faculty members who attended
nearly every event but there are also a number of new faculty members who
attended few of the events. No School/College is ensuring that all their new
faculty attend the orientation series consistently. Overall, the School of
Education had the most consistent representation at the New Faculty Lunch
Series, while the College of Arts and Sciences had the least consistent
representation. The other Schools/Colleges fall in between.
Note: Some of the faculty members listed in the attendance table are tenuretrack, others are adjuncts. Some have been at A&T for a number of years as
adjuncts and are new tenure-track faculty. A few of the faculty members
were new to A&T during the spring, 2005 semester. Next year we will take
greater care to (1) differentiate between tenure-track and adjunct faculty, (2)
indicate when the faculty arrived at A&T, and (3) ensure that all faculty
members sign in for each activity. Greater clarification (for Deans and
department chairs) is needed as to whether the new faculty orientation series is
focused only on tenure-track faculty or all new faculty; also, how to treat new
tenure track faculty who have been at the university for a number of years
serving as adjunct faculty.
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•

New faculty evaluations of the year-long program indicate very high
satisfaction with the program and recommended few changes in the structure
of the program. The most beneficial sessions were those on research and
grantsmanship, scholarship and the tenure process, effective teaching
practices, campus tour, and an introduction to library services – topics that
were directly related to faculty members’ success. Recommendations for
2005-2006: (1) add a social gathering early in the year for new faculty
members to get to know each other better (dinner + happy hour); (2) an
overview of contract-renewal/tenure portfolios early in the year to prepare for
end-of-year reports; (3) more time for new faculty members to talk with each
other and share experiences.

Goal 2: Implement activities that promote the interdisciplinary theme,
“Focus on Learning,” and aid in the implementation of both the
FUTUREs and general education revision initiatives.
The ATL was responsible for developing and implementing activities to promote the
interdisciplinary theme, “Focus on Learning,” throughout the 2004-2005 academic
year. ATL activities linked scholarly research on student learning with pedagogical
innovation, introduced faculty members to classroom and program assessment
activities, and increased faculty understanding of issues related to interdisciplinary
teaching and learning.
Indicators of Progress:
•

•

•

A listing of (1) ATL-sponsored workshops highlighting the interdisciplinary
theme and (2) the ATL-led summer 2005 University Studies course
development initiative was included in section B.1 (first and second bullet
item). The workshops featured nationally-recognized presenters in the areas
of the learning sciences, interdisciplinary teaching and learning, assessment,
critical thinking, and collaborative learning, while the University Studies
course development project includes more than 75 faculty members
developing 25 new courses. More than $250,000 was allotted to support this
course/faculty development effort.
Copies of the text, How People Learn: Brain, Mind, Experience, and School,
were given to all faculty members at the start of the 2004-2005 academic year,
serving as a reference text for the year’s activities. Many of the activities
listed above referenced this text. Another objective was to use this text as the
basis for campus-wide reading/discussion groups; however, only a very small
number of faculty members participated in these discussion groups. During
2005-2006 I will use concepts from this text as the basis for a three-part
workshop series focusing on Preconceptions, Expert vs. Novice Learning, and
Metacognition.
The ATL initiated the first annual Teaching Showcase: Sharing Our Best
Work in April, 2005. Held in conjunction with the annual FUTURES retreat,
the full-day Teaching Showcase included a poster session highlighting sixteen
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•
•

teaching projects of NC A&T faculty members, prizes in three areas
(innovative teaching and learning, interdisciplinary teaching and learning, and
teaching with technology), teaching workshops, and resource/information
tables. Approximate attendance: 100 faculty and staff.
ATL Focus on Learning activities highlighted in 2005 FUTURES report,
Progress in Action, pp. 6-7.
The ATL led teaching workshops for new graduate student Teaching
Assistants at the start of the fall and spring semesters. These workshops
introduced graduate students to current research on teaching and learning and
provided advice on implementing effective teaching strategies in the courses
they will be assisting with.

Goal 3: increase awareness of the ATL and its function in ongoing
professional development for faculty members.
By increasing communication, visibility, and campus involvement, the ATL seeks to
increase awareness of ATL resources and activities to promote ongoing faculty
development.
Indicators of success:
•

•

•

Development of an ATL web page with links to current programs and
activities, resources on teaching and learning, and information about Faculty
Development Grants and university teaching awards. The ATL web page is
located at: http://www.ncat.edu/~atl/ (fall, 2004)
Development of an ATL listserv targeting teaching faculty (spring, 2005).
This listserv functions as a one-way announcement list. Previously the ATL
relied on the Supervisors’ Listserv for dissemination of information; however,
information frequently was not passed down to department chairs or faculty.
This summer I will be adding a two-way ATL discussion list for faculty
members to engage in dialogues on teaching/learning issues and share
information directly with each other.
Developing working partnerships with groups interested in teaching and
learning issues, such as the graduate school (TA training), University Studies
(course development workshops), and the Honors Program (faculty
workshops).

Goal 4: The ATL will encourage greater faculty engagement in hands-on
professional development through the promotion of Faculty Learning
Communities and ongoing workshops and informal discussions of
teaching/learning-related topics.
The ATL seeks to promote the development of a scholarly intellectual climate by
encouraging campus-wide dialogue and discussion of effective teaching practices.
Specifically, the ATL will serve as a catalyst for the development of Faculty
Learning Communities (FLCs) and an informal Brown Bag Lunchtime Teaching
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Collaboratory. These activities were tested during spring, 2005 but will be
implemented more formally in fall, 2005.
Indicators of Success:
•

•

•

A Teaching Collaboratory was scheduled in April, 2005 focused on the topic
of Classroom Incivility. However, the session was cancelled due to
insufficient interest. I plan to have a series of monthly topics for the fall
semester in place prior to the start of the 2005-2006 academic year. Teaching
Collaboratory sessions are intended to bring faculty together to discuss/share
practical classroom issues affecting the teaching/learning process.
At the final New Faculty Lunch program I made new faculty aware of a
Faculty Learning Community that will be starting in fall, 2005 – CATs and
CoLTs – focusing on classroom assessment techniques (CATs) and
Collaborative Learning Techniques (CoLTs). Registration for this FLC will
begin in late summer and will be limited to junior faculty (this is a follow-up
to the New Faculty Lunch Series).
Sandrea Williamson has approached me about starting a Faculty Learning
Community on Critical Thinking. We will be meeting over the summer to
develop the criteria for participation in this FLC. Anticipated start date: fall,
2005

D. Most Significant Accomplishments
1. Learning
Many significant learning-related activities are outlined in section C above. In
addition to these ATL initiatives and activities, the most significant
accomplishments of the ATL during 2004-2005 include:
• Management of Title III Faculty Development Grant program – The ATL
took over management of the Title III Faculty Development Grant program,
previously administered by Charles Williams, Assoc. VC for Academic
Affairs. Through May, 2005 this program has supported faculty development
activities for more than 70 faculty members, including participation in
teaching/learning conferences, short courses/workshops, and international
faculty development workshops. Faculty Development Grant Awards
provided approximately 70% of requested funds, with additional funds
supplied by academic departments and schools/colleges. A portion of the
Title III funds were targeted to support faculty attendance at (1) UNC TLTC
annual conference (10 faculty members), (2) Lilly South Conference on
College Teaching (10 faculty members), and (3) Library staff professional
development (16 staff members).
• Increased role for ATL Advisory Board – ATL Advisory Board members
reviewed University-level teaching award portfolios and made
recommendations to the Chancellor for NC A&T’s UNC Board of Governors
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•

•

•
•

•

•

•

Teaching Award recipient. In addition, Advisory Board members helped
create an award criterion rubric and advised the ATL Director on the
development of additional teaching awards.
ATL collaboration in development of Carnegie Scholar application – the
Director of the ATL encouraged and worked closely with Karen Hornsby in
the development of a Carnegie Scholar application. Karen was one of 21
faculty members selected for the 2005-2006 Carnegie Scholar program; over
300 faculty members from across the world applied for participation in this
program.
Appalachian State University Course Development Workshop – Five faculty
members participating in the University Studies course development project
during summer, 2005 also participated in a week-long ATL-supported faculty
development program at Appalachian State University. NC A&T faculty
members worked with three faculty members from the Interdisciplinary
Studies Program housed in Watauga College, a residential live/learn facility,
to develop interdisciplinary University Studies courses. This NCAT/ASU
partnership was the result of a fall, 2004 workshop led by Richard Carp, Chair
of the Interdisciplinary Studies Program at ASU.
ATL Dean Candidates – Two of the ATL-sponsored workshops/seminars
(Richard Carp, Joseph Graves) produced two of the four finalists for the
University Studies Dean position.
ATL, ITT Collaboration – Close cooperation between the ATL and ITT (in
particular, Pat Chatt) to develop and deliver training for Blackboard and
CRITERION during the new faculty orientation and throughout the academic
year. ITT also participated in the Teaching Showcase in April, 2005.
Online Teaching Resources – A variety of online teaching/learning resources
are now available to faculty via the ATL web site: The National Teaching and
Learning Forum, The Teaching Professor, and POD Essays on Teaching.
These online resources provide faculty with new teaching ideas every month.
UNCTLTC Collaboration – As a result of the ATL director’s participation in
the UNC Teaching and Learning with Technology Collaborative, the UNC
TLTC made a campus visit to NC A&T in January, 2005 to survey ITTrelated resources and initiatives and a regional MERLOT workshop was
hosted here in March, 2005.
ATL-inspired University Teaching Awards banquet celebrating teaching
award recipients from each School/College and the work of the ATL Advisory
Board.

2. Discovery
a. Research Awards Received
Implications of STEM Discipline Research for Instructional Innovation and
Assessment in Economic Education (National Science Foundation, CCLIDUE 0411037), with Dr. Mark Maier, Glendale Community College (CA)
Funding Period: September, 2004 – August, 2007
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Amount: $187,523
Collegiate Learning Assessment Project
One of 25 colleges/universities selected nationwide to participate in four-year
longitudinal study of student learning. Using measures developed by Council
for Aid to Education’s Collegiate Learning Assessment, the study will assess
the "value-added" effects of college and university attendance on three
fundamental outcomes of liberal education: critical thinking, analytic
reasoning, and written communication.
Sponsoring organizations: Council for Aid to Education, Lumina Foundation,
AAC&U
b. Scholarly Productivity
Refereed Publications:
“Factors Affecting the Location of Payday Lending and Traditional Banking
Services in North Carolina,” (with Mark Burkey), The Review of Regional
Studies 2004 34 (2): 191-205.
“Using Just-in-Time Teaching Techniques in the Principles of Economics
Course,” Social Science Computer Review, Vol. 22, No. 4, Winter, 2004, pp.
444-456.
Teaching Newsletters
National Teaching and Learning Forum, December, 2004 – Story on Just-inTime Teaching (JiTT) featuring Simkins presentation at IS-SOTL conference,
October, 2004 (see below); also reprinted in Tomorrow’s Professor (Center
for Teaching and Learning, Stanford University) listserv.
• http://0-www.ntlf.com.sheba.ncat.edu/restricted/v14n1/teaching.htm
• http://ctl.stanford.edu/Tomprof/postings/615.html
Work in Progress
“A General Mathematical Theory of Depreciation: A Statistician’s
Contribution to Accounting Thought,” under revision for The Accounting
Historians’ Journal, (with William Cooper, NC A&T School of Business,
Dept. of Accounting)
Development of JiTTEcon web site supporting recent NSF-funded project
(with Mark Maier)
c. Professional growth and development
Professional Presentations
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Presenter, “Roundtable Discussion: UNC Content Management System,” The
University of North Carolina Teaching and Learning with Technology
Conference, Raleigh, NC (March, 2005)
Invited Presenter, “Just-in-Time Teaching: Using Web-based Assignments to
Inform and Modify Classroom Teaching “Just-in-Time,” Lilly South
Conference on College and University Teaching, Greensboro, NC (February
2005)
Discussant (Session: Computer-Assisted Instruction), American Economic
Association/Allied Social Science Association Meetings, Philadelphia, PA
(January, 2005)
Presenter, “Just-in-Time Teaching: Using Web-based Assignments to
Inform and Modify Classroom Teaching ‘Just-in-Time,’” 2004 Lilly
Conference on College Teaching, Miami (Ohio) University, (November,
2004)
Presenter and Session Chair, “Just-in-Time Teaching: Using Web-based
Assignments to Inform and Modify Classroom Teaching ‘Just-in-Time,’”
International Society for the Scholarship of Teaching and Learning, Indiana
University (October, 2004)
Invited Presenter, “Issues in Using Technology in Economics Education,”
McGraw-Hill Technology in Teaching Economics Symposium, Santa Fe
(September, 2004)
Additional Professional/Intellectual Development
•
•
•

2004 Annual Professional and Organizational Development Network in
Higher Education (POD) Conference, October, 2004, Montreal, CA
Case Study Teaching in Science National Conference, University of
Buffalo, September, 2004
Faculty Learning Communities New Developers’ Institute, Miami
University, Oxford, OH, June, 2004

3. Engagement
a. Professional Service
•
•
•

National Science Foundation Panel Review, CCLI-DUE, Washington,
DC, February, 2005
Reviewer, Journal of Economic Education
Board Representative, University of North Carolina Teaching and
Learning with Technology Collaborative, 2004 – present
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b. Service to the University
•

Executive Committee, University Studies Committee (previously General
Education Core Curriculum Review Committee)
Ongoing Activities
o Bi-weekly Committee/Executive Committee Meetings
o Leadership of University Studies development and implementation
process
o University Studies web site development and maintenance

•

Specific Activities
o Town Hall meetings to update university community and present
proposed University Studies curriculum structure.
o Faculty Senate approval of general education preamble, learning
objectives and curriculum model, as well as the name change from
General Education to University Studies.
o Meetings with all departments on campus to outline the impact of
proposed University Studies curriculum structure and thematic
clusters on departmental programs.
o Development of Thematic Clusters and Cluster Teams.
o In conjunction with the Academy for Teaching and Learning,
hosting faculty development workshops on interdisciplinary
teaching, learning and assessment.
o Selection of University Studies Faculty Roundtable members. This
faculty group will work with the University Studies Dean to
oversee development, assessment, and administration of the
University Studies curriculum.
o Town Hall Meetings outlining thematic clusters.
o University Studies faculty and University Studies Dean candidates
selected, interviewed, and hired.
o Faculty Senate approval of Foundation-level University Studies
courses and the overall structure of the UNST program (overall
credit hours, Foundation courses, and 12 credits of UNST
electives).
o University Studies course development - seventy-seven faculty
members are working in teams to develop/revise twenty-five
University Studies courses during summer, 2005. The teams are
working with the Academy for Teaching and Learning to develop
course materials, student-centered teaching strategies, and
formative/summative assessment plans for the courses they are
developing. Some of these courses will be offered as pilot courses
during the 2005-2006 academic year.
Chancellor’s Commission on the Intellectual Life of the University, Fall,
2004 – present
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•

Dean’s Council, Spring 2004 - present

c. Service to the Community
•
•
•

Lead volunteer, 4th Saturday, Potter’s House Soup Kitchen, Greensboro
Urban Ministry
Treasurer, Western Guilford High School Band Boosters
Church volunteer, various ministries, St. Paul the Apostle Catholic Church

E. Goals for the Upcoming Academic Year
1. New/Revised Programs – Short Term Horizon
a. Continue Focus on New Faculty Orientation Program
Encourage ongoing faculty development and community-building for new
full-time, tenure-track faculty through:
•

•

Continuation of activities initiated in 2004-2005:
o extensive new faculty orientation during the week prior to the start of
the fall semester (obtain email accounts and parking permits,
workshop in functionality of Blackboard and Criterion, introduction to
Division of Research and Economic Development resources)
o “First Thursdays” lunches/workshops throughout academic year
(topics to include: funded research opportunities, University Studies
overview, library resources, instructional technology, promotion and
tenure guidelines, etc.).
Development of new faculty reading/discussion groups focused on new
faculty issues

b. Support Interdisciplinary Theme – Focus On Learning Activities
Transform the campus teaching environment by focusing on meeting
institutional needs related to FUTUREs and the general education revision
process, developing a culture of intentional teaching linked to learning science
research, increasing faculty engagement in the scholarship of teaching and
learning, and increasing the “publicness” of scholarly teaching.
•
•

Three-part workshop series on main concepts from How People Learn:
Brain, Mind, Experience, and School, during fall, 2005 semester
Development of Interdisciplinary Faculty Learning Communities
o CATs and CoLTs – focused on classroom assessment and collaborative
learning techniques. Junior faculty only.
o Critical Thinking – Sandrea Williamson will lead this group.
o Other Possibilities: Problem-Solving – Exploring How Students Solve
Problems Across the Disciplines
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•

End-of-academic year workshop/celebration of “Focus on Learning” –
including nationally-recognized workshop leader linked to learning
sciences and teaching pedagogy (e.g. Dianne Halpern, immediate past
president of the Am. Psychological Association).

c. Develop Technologies to Make ATL Operation More Efficient
•

•

Faculty Development Database – develop a central database of faculty
involvement in faculty development activities. This database could be
used to develop end-of-year reports for faculty and departments on
participation in faculty development activities (which can then be used to
document teaching portfolios, end-of-year reports, promotion and tenure
packages, and post-tenure review portfolios).
Improved Registration Process For ATL Activities – Currently this is done
via email and manual development of attendance lists, which is inefficient
and time-consuming. In cooperation with ITT, seeking a web-based
process for faculty self-enrollment in ATL activities and development of
back-end database for use with faculty development database.

d. Expand Ongoing Faculty Engagement in Teaching/Learning Process
Continue to increase faculty participation in ongoing, sustained faculty
development activities with the goal of increasing student learning outcomes,
enhancing teaching pedagogy, effectively implementing instructional
technology, and increasing participation in the scholarship of teaching and
learning.
•
•
•
•

•

Develop Faculty Learning Communities (FLCs)
Implement monthly Teaching Collaboratory – informal, yet structured,
discussion of practical teaching/learning issues
Expand Teaching Showcase – increase faculty participation to 24 teaching
posters, increase attendance at workshops, and increase vendor/resource
presence at poster session
Expand Univ. Studies course development project – extend University
Studies course development beyond summer, 2005 project via Carnegie
KEEP toolkit and Blackboard community – develop ongoing communities
of practice
Increase leadership of NC A&T faculty in the scholarship of teaching and
learning
o Increased use of A&T faculty as workshop providers
o Targeted Title III support for participation in national
teaching/learning conferences

e. Increase Campus Communication about Teaching/Learning
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•
•

Develop and implement electronic ATL Newsletter – providing
commentary on innovative teaching/learning, research results, samples of
resources available to faculty, book reviews, showcase of A&T faculty
Develop and implement ATL discussion listserv – complement to
recently-developed ATL announcement listserv; this listserv would allow
faculty to share ideas directly with other faculty members on issues of
teaching/learning

f. Expand Recognition of Teaching Excellence
Implement additional teaching awards developed in consultation with ATL
Advisory Board. Each award would include a plaque and a monetary reward
of $500.
o Excellence in Teaching Award – Adjunct Faculty
o Excellence in Teaching Award – Interdisciplinary Teaching and
Learning
o Excellence in Teaching Award – Teaching with Technology
o Excellence in Teaching Award – Graduate Teaching Assisant
g. Oversee Lumina/CAE Assessment Project
The ATL will take a leadership role in the oversight of the Lumina/CAE
assessment project over the next three years. The ATL will work together
with University Admissions and Institutional Assessment staff to coordinate
activities associated with this project.
h. Increase Public Relations
Work more closely with Mable Scott to promote ATL activities and programs
beyond the university.
i.

Increase Cooperation with ITT
The Director of the ATL worked with Pat Chatt, ITT, to develop and deliver
training for new faculty during the 2004-2005 academic year. I would like to
see even more training opportunities available for faculty in 2005-2006; in
particular, software training for Adobe Acrobat, Macromedia Flash and
Dreamweaver, Microsoft Office products, and other educational software.
Currently, this is a significant void in the faculty development resources
available to faculty.

2. New/Revised Programs – Longer-Term Horizon
•

Enhance faculty reward structure for evidence of scholarly teaching – increase
faculty awareness of the scholarship of teaching and learning, encourage
funded research of teaching/learning projects, require explicit teaching
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•

•
•

•

portfolios as part of tenure/promotion package, increase understanding among
new faculty of how to incorporate research interests in teaching. Overall,
make the reward for demonstrable innovation and effective teaching explicit
and intentional.
Develop ATL Scholars program – provide summer support for development
of innovative teaching pedagogies, assessment projects, curricular revision, as
the basis for carrying out institutional mission and promoting external funding
for teaching/learning-related projects.
Develop ATL Associates program – provide course-release support during the
academic year to help support the mission and activities of the Academy for
Teaching and Learning and conduct research on learning-related issues.
Faculty development programs for adjunct faculty – implementation of
University Studies program will necessitate use of large number of adjunct
faculty who may require new skills to promote interdisciplinary
teaching/learning, formative assessment of learning, and innovative, studentcentered teaching pedagogies.
Teacher training for graduate student Teaching Assistants – formalize and
extend current basic teacher training for graduate students, in conjunction with
graduate school faculty and staff. ATL to serve in supervisory capacity.

3. Challenges/Opportunities Ahead
As the ATL expands programs and activities, a number of challenges and
opportunities will arise, both in the short-term and in the longer-term. The list
below highlights a variety of important issues that are likely to require attention.
•

•
•
•

•

The implementation of the University Studies curriculum, new faculty with
joint appointments, and the development of new interdisciplinary programs
will require increasing proactive coordination with the Deans of University
Studies and Arts and Sciences. New Deans in each of these units provide an
opportunity for new growth and collaboration.
Listed in E.1.c. above, development of ATL-activity registration programs
and a comprehensive faculty development database system are needed to
manage and track faculty participation in ATL activities and programs.
Additional staffing – as programs and activities of the ATL expand, will need
to consider adding staff to oversee programs, conduct workshops, and lead
faculty development initiatives.
Additional space – as programs and activities of the ATL expand, expansion
of ATL space will become a necessity. Ideal situation would be new
building/space with offices, storage, seminar rooms for workshops, and
support staff.
Determination of centralized database/software repository and maintenance –
determining a single source for maintenance and bill-paying for universitywide databases and software.
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•
•

Increased support for instructional technology – including technical support
for Blackboard and instructional design support for faculty using Blackboard
for face-to-face and online instruction.
Does it make sense to include oversight of Blackboard and Distance Learning
with other academic resources, rather than under ITT? These are
complementary with the activities and initiatives of the ATL, yet often we
work at cross purposes.

4. Personal Development
Continual improvement in the ATL is aided through ongoing professional
development of the Director. Participation in high-quality professional
conferences related to teaching/learning and faculty development provide
opportunities for presenting scholarly work, obtaining new programmatic ideas
and building professional relationships. A number of A&T workshop presenters
have resulted from relationships developed at professional meetings.
•

•

•
•

International Society for The Scholarship Of Teaching and Learning
Conference (IS-SOTL), The Scholarship of Teaching and Learning:
Commitment, Community, and Collaboration, October, 2005, Vancouver,
Canada.
2005 Annual Professional and Organizational Development Network in
Higher Education (POD) Conference, "A Gathering by the Waters: Exploring
Possibilities and Engaging Ideas," October, 2005, Milwaukee, WI. This is
“the” national conference for faculty developers in higher education.
25th Annual Lilly Conference on College Teaching, November, 2005. This is
the most important national conference focused on teaching and learning. I
will be presenting at this conference.
Lilly South Conference on College Teaching, February, 2006. This
conference is a regional sibling of the national Lilly Conference located here
in Greensboro. I will be assisting Ray Purdom, Director of the Teaching and
Learning Center at UNC-Greensboro, with arrangements for this conference
and will be presenting there as well.

5. Key indicators of progress
The ATL is completing its first full year of formal programming. The data
collected this year will form a baseline for measuring future progress. The
primary indicator of progress at present is the development of a formal set of ATL
programs and initiatives, outlined in the first part of this document and the active
engagement of faculty in a wide variety of ATL-led initiatives – new faculty
orientation, teaching/learning workshops, the Summer Teaching Institute,
University Studies course development, and a variety of other activities.
In the past, teaching and learning activities have been ad hoc and intermittent.
With the creation of a revised ATL in January, 2004, there is a renewed focus on
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teaching and learning-related issues at the university, with faculty development
activities carried out in an intentional way to promote ongoing faculty
development and increase student learning. In the coming years, growth and
progress of ATL activities will be measured by:
•
•
•
•
•
•
•
•

Increased participation of faculty in the new faculty orientation program.
Increased numbers of presentations by/participation of faculty in regional
and national teaching/learning conferences, as well as disciplinary
conferences on teaching/learning.
Increased faculty participation in sponsored research related to
teaching/learning projects.
Increased participation of faculty in on-campus workshops, discussions,
faculty learning communities, and Teaching Showcase poster sessions.
Continuing development of University Studies courses and development
of self-sustaining communities of practice.
Increased numbers of awards for teaching/learning
Development of formal criteria and rewards for documented scholarly
teaching and scholarship of teaching/learning in contract-renewal,
promotion, tenure, and post-tenure review decisions.
Increased awareness and intentional integration of teaching/learning issues
in curriculum development, program review, and course assessment.

Many of the activities listed above are new, so actual numbers of faculty involved
is one baseline measure of progress that will be used to measure future success.
However, simply measuring numbers of faculty participating in workshops,
Faculty Learning Communities, and other ATL activities does not fully measure
the impact of ATL activities in meeting ATL objectives, in particular that of
changing the campus environment and faculty attitudes regarding
teaching/learning. A continuing challenge will be to develop indicators to
measure these qualitative changes in the intellectual environment of the
university.
If successful, ATL activities will result in noticeable changes in both the quantity
and quality of initiatives aimed at improving student learning and teaching
effectiveness. This type of improvement will be visible in new courses being
developed, experiments with interdisciplinary and team-based teaching, increased
classroom-based research on student learning, and the development of innovative
assessment practices, such as the use of student portfolios. In addition, case
studies can be used to document changes that occur over time - in teaching
pedagogy, curricular design, assessment activities, and alignment with overall
learning objectives. Focus groups, especially those involving new faculty
members, will also provide useful formative feedback for improving ATL
services for new faculty members and meeting their continuing needs as they
develop professionally.
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Overall, a variety of formative assessment techniques will be necessary to
measure the impact and success of ATL initiatives and to suggest improvements
in future ATL activities. While raw numbers provide some measure of program
impact, more “micro-level” assessment data is needed to determine how effective
ATL activities are in changing faculty teaching behavior and student learning
outcomes. The development of this type of quantitative and qualitative
assessment data will be an important ATL priority during the upcoming years.

APPENDICES (also provided as separate files)
a.

Attendance Information: New Faculty Lunch Series

b.

Published Articles:
“Factors Affecting the Location of Payday Lending and Traditional Banking
Services in North Carolina,” (with Mark Burkey), The Review of Regional
Studies 2004 34 (2): 191-205.
“Using Just-in-Time Teaching Techniques in the Principles of Economics
Course,” Social Science Computer Review, Vol. 22, No. 4, Winter, 2004, pp.
444-456.

c.

National Teaching and Learning Forum article, Tomorrow’s Professor posting

d.

FUTURES Report 2005 focus on ATL
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Cho, Chung-Suk
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Felton, Makeba
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Hannon, Noreen
Jefferson, Ayshia
Jones, Leonard
Mcalpin, Phillip
McCluney, Pamela
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Nartea, Theresa
Neilson, James
Posey, Dierdre
Privott, Marshay
Rentz, Tricia
Richardson, Pamela
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Tankersley, Barbara
Williams, Narave

Yeboah, Osei
Blackstock, Sandra
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Johnson, Tekla
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Littlejohn, Sheila
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Bradby, Donna
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brendas@ncat.edu
dawillia@ncat.edu
srdunlap@ncat.edu
JOHNSON566@prodigy.net
phoenixnea@bellsouth.net
iyanna@ncat.edu
hwsnarr@ncat.edu
vandycornett@yahoo.com
ronbett75@earthlink.net

Jefferson, Kenrett
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Gilbert, Edwin
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Osareh, Ali
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Kanipes, Margaret
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Hagevik, Rita
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Williams, Douglas
Dunlap, Susan
Johnson, Andrea
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Sims, Iyanna
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Harper, Kimberly
Nieman, Valerie
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Chung, Yongchul
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Opening Day

Nursing
Agri and Environ Sciences
Coll Arts and Sciences
Engineering
Engineering
Education
Agri and Environ Sciences
Education
Coll Arts and Sciences
Coll Arts and Sciences
Business and Economics
Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences
Business and Economics
Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences
Education
Engineering
Business and Economics
Technology
Business and Economics

Nursing
Human Env. & Fam. Science
Chemistry
Industrial Engineering
Mechanical Engineering
Human Perf. & Leis. Stud.
Environmental Design
Human Perf. & Leis. Stud.
Sociology/Social Work
Music

Economics
Visual & Performing Arts
English
Journalism & Mass Comm.
Economics & Transportation
Chemistry
Sociology/Social Services
Biology
Human Perf. & Leis. Stud.
Industrial Engineering
Business Administration
School of Technology
Economics

Coll Arts and Sciences

Agri and Environ Sciences
Coll Arts and Sciences
Engineering

Mathematics

Coll Arts and Sciences
Coll Arts and Sciences

Coll Arts and Sciences

Coll Arts and Sciences
Coll Arts and Sciences

Technology

Coll Arts and Sciences

Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences
Business and Economics
Coll Arts and Sciences
Coll Arts and Sciences
Business and Economics

Agri and Environ Sciences
Nursing
Coll Arts and Sciences
Education
Engineering
Technology

Coop. Ext. Prog.
English
Sociology / Social Services
Coop. Ext. Prog.
Human Env. & Fam. Science
English

Coop. Ext. Prog.
English
English
Housing & Residence Life
University Relations
English

Journalism & Mass Comm.
Mathematics
Mathematics
Business Administration
Journalism & Mass Comm.
History
Business Administration
Occ. Health & Safety
Aerospace Studies
Student Affairs
Journalism & Mass Comm.
Office Of The Asst Vc For Student
Develop
Construction Mgn & Safety

English
Agri Bus, Appl Econ & Agr Sci
Educ
Nursing
Journalism & Mass Comm.
Human Perf. & Leis. Stud.
Computer Science
School of Technology

Engineering
Education

Technology
Engineering
Technology
Agri and Environ Sciences
Education
Education
Engineering
Coll Arts and Sciences
Education
Education
Technology
Engineering
Coll Arts and Sciences
Coll Arts and Sciences
Business and Economics
Business and Economics
Coll Arts and Sciences
Coll Arts and Sciences
Nursing
Coll Arts and Sciences

Graphic Comm./Tech Studies
Electrical Engineering
Manufacturing Systems
Human Env. & Fam. Science
Human Dev. & Serv.
Curriculum & Instruction
Electrical Engineering
Chemistry
Curriculum & Instruction
Education
Graphic Comm./Tech Studies
Electrical Engineering
English
Physics
Business & Economics
Business Administration
Biology
Biology
Nursing
Sociology And Social Work

Industrial Engineering
Human Dev. & Serv.

X
X
X

Agri and Environ Sciences
Engineering
Education
Education

X
X
X
X
X
X

X
X
X
X

X
X
X

X

X
X

X

X
X
X

X
X

X

X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X

X
X
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Orientation Aug 9

Technology
Education

School

Manufacturing Systems
Human Dev. & Serv.
Agri Bus, Appl Econ & Agr Sci
Educ
Civil Engineering
Human Perf. & Leis. Stud.
Human Dev. & Serv.

Department

New Faculty Lunch Series - Attendance
Maximum No. of Events: 12

X

X

X
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X
X

X

X

X

X

X
X

X
X

X

X
X

X

12

Bus Tour Aug 26

Bus Tour of GSO

X

X
X
X

X
X

X

X
X

X
X

X
X

Lunch August 19

Focus on the Arts

X

X

X

X

X
X

X
X

X
X

X
X
X
X
X
X

X

X

X

X
X
X

X
X
X

X
X
X
X
X
X
X

X
X

X
X
X

X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X

41

Library
Lunch Sept 9

X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X

X
X

Lunch Sept 2

Meet/Greet Admin.

40

X
X

X

X

X
X
X

X

X
X

X

X
X

X
X
X
X
X
X
X
X
X
X
X
X
X
X
X

X
X

Lunch Oct 7

30

X

X
X

X
X

X

X

X
X

X
X

X

X
X
X

X
X
X
X

X

X
X

Lunch Nov 4

22

FUTURES and Univ. What the Best Univ.
Studies
Teachers Do

X

X

X

X

X
X
X

X
X

X

X
X

X
X

X
X

Lunch Dec 8

16

Using Technology
Effectively to
Promote Student
Learning

X

X

X

X
X

X
X
X

X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X

Lunch Jan 20

25

The
Scholar/Professor:
What Successful
Scholars Do

X

X

X

X

X
X

X
X

X
X

X
X

X
X

X
X

X
X
X

X

X
X
X
X
X

X
X
X
X

X
X

Lunch Feb 17

31

Supporting your
Research Developing
Successful Grant
Proposals

X

X

X

X

X

X

X
X
X

X
X
X
X

X

X
X
X

X
X
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Lunch March 24

DeWayne Wickham

X

X

X

X
X
X
X

X

X
X
X

X
X
X
X
X
X
X
X
X
X
X
X
X

X
X

26

Lunch April 21

The Year in Review,
The Year Ahead
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0
0
0
0
0
0
0
0
0
0
0
0
0
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0
0
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0
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2
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
0

2
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10
9
9
9
9
9
9
9
9
8
8
8
8
7
7
7
7
7
7
6
6
6
6
6
5
5
5
5
5
5
5
5
4
4
4
4
4
3
3
3
3
3
2
2
2
2
2
2
2
2
2
2
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TOTALS

27.75

X
X
X
X
X

Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences

Chemistry
English
Physics
Biology
Biology
Sociology And
Social Work
Chemistry
Sociology/Social
Work
Music
Visual & Performing
Arts
English
Journalism & Mass
Comm.
Chemistry
Sociology/Social
Services
Biology
English

Kanipes, Margaret
Leasure, Lavie
Pedroni, Ron
Cisneros, Fancisco
Hagevik, Rita

Barnes, Glenna
Beach, Dale
Richardson, Flourice

Nieman, Valerie
Venkateswarlu, Divi

Cornett-Murtada, Vanessa
Harper, Kimberly

Johnson, Andrea
Phoenix-Neal, Diane

Watson, Elizabeth
Franks, Marion

Rishel, Tracy

Mack, Kathy

Economics
Business
Administration
Business
Administration

Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences

Coll Arts and Sciences
Coll Arts and Sciences

Coll Arts and Sciences
Coll Arts and Sciences

Coll Arts and Sciences
Coll Arts and Sciences

Coll Arts and Sciences
Coll Arts and Sciences

X

Business and
Economics
Business and
Economics
Business and
Economics
Business and
Economics
Business and
Economics
Business and
Economics
Business and
Economics
Business and
Economics

Business &
Economics
Business
Administration

Economics
Economics &
Transportation
Business
Administration

Agri and Environ
Sciences
Agri and Environ
Sciences

Agri Bus, Appl Econ
& Agr Sci Educ
Human Env. & Fam.
Science

X

X
X

X

X

X
X

X

X

X

X

X

X

X

X

Agri and Environ
Sciences
Agri and Environ
Sciences
Agri and Environ
Sciences
Agri and Environ
Sciences

Agri Bus, Appl Econ
& Agr Sci Educ
Human Env. & Fam.
Science
Human Env. & Fam.
Science
Environmental
Design

Orientation
Aug 9

School

Department

Kasibhatla, Krishna

Guy, Bonnie

Sink, Harry

Snarr, Hal

Andres, Hayward

Stewart, Alice

Rentz, Tricia

Yeboah, Osei

Williams, Douglas

Fleming, William

Wheeler, Meeshay

Jefferson, Kenrett

NAME

X
X

X

X

X

Lunch
August 19

Maximum Number of Events = 12
New Faculty Lunch Series - Attendance by School/College

X

X

X

X

X

X

Bus Tour
Aug 26

X

X

X
X
X

X

X

X

X

X

X

X

X

X

Lunch
Sept 2

X

X

X

X

X
X

X

X

X

X

X

X

X

X

X

X

X

Lunch
Sept 9

X

X

X
X

X
X

X

X

X

X

Lunch Oct
7

X
X

X
X

X

X

X

X

X

X

Lunch
Nov 4

X
X
X

X

X

X

X

X

X

X
X
X

X

X

X

X

X

X

X

X
X

X

X
X
X
X

X

X

X

X

X

X

X

X

X

X

Lunch Dec Lunch Jan Lunch Feb Lunch
8
20
17
March 24

X

X

X

X
X
X

X

X

X

Lunch
April 21
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2
2

3
3

3
3

4
4

6
5

8
7
7
6
6

1

1

2

2

3

4

6

7

0

2

5

5

9
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TOTALS

Hong, Joseph

Jiang, Jing

Doss, Christopher

Graves, Corey

Engineering

Engineering

Engineering

Engineering

Engineering

Civil Engineering
Electrical
Engineering
Electrical
Engineering
Electrical
Engineering
Industrial
Engineering

Teasley, Stephanie

Dail, Teresa

Human Dev. & Serv. Education
Human Perf. & Leis.
Stud.
Education

Education

Education

Education

Education
Education

Education

Richards, Kimberly

Chung, Yongchul

Dunlap, Susan

Swearingin, Brenda

Whittaker, Simon
Floyd, Loury

Cobitz, Walthea

Human Dev. & Serv.
Curriculum &
Instruction
Curriculum &
Instruction
Education
Human Perf. & Leis.
Stud.
Human Perf. & Leis.
Stud.
Human Perf. & Leis.
Stud.

Whittaker, Tyra

Education

Human Dev. & Serv. Education

Bugbee, Alan

Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences

Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences

Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences

Coll Arts and Sciences
Coll Arts and Sciences
Coll Arts and Sciences

Coll Arts and Sciences

Ajibade, Phoebe

Journalism & Mass
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Journalism & Mass
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Mathematics
Mathematics
Journalism & Mass
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History
Journalism & Mass
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Sociology / Social
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Mathematics
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Human Perf. & Leis.
Stud.
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Posey, Dierdre
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Felton, Makeba

Bradby, Donna
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X
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X
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X
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X
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X
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1

2

2

4

5

8
7

8

9

9

9
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0
0
0
0
0

0
0
0
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1
1
1

1
1
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Vaden, Ken
White, Carmen
Simcox, Laura
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3. METHODOLOGY
We use the resulting data set to investigate the relationship between payday lender
(or bank) location and demographic/socioeconomic characteristics across ZCTAs in
North Carolina. Given that the dependent variable is a count variable, we use Poisson
regression to analyze these relationships. Poisson regression relates dependent variable
count data (in this case the number of payday lenders or banks located in a ZCTA) to a
vector of independent variables, which here includes a variety of demographic and socioeconomic variables. We carry out separate analyses for payday lenders and banks. For
small changes in the independent variables, the estimated coefficients of the Poisson
regression model represent the proportionate change in the expected number of payday
lenders (or banks) in a ZCTA. We estimate a more general extension of the Poisson
model, the negative binomial model, to obtain more accurate estimates of the standard
errors of the coefficients when there is over-dispersion in the data.14 The resulting
models are estimated by maximum likelihood techniques using LIMDEP statistical software. In addition, we report two pseudo R-squared measures and an additional goodness
of fit measure common for Poisson studies.
Because these data contain explicit spatial relationships, ideally one should use a
regression technique that accounts for possible spatial interaction between ZCTAs. At
the present time, there is no method for properly estimating spatial regressions with count
data (Anselin 2003). Although several attempts have been made to develop approximate
solutions, how close these approximations come to the “correct” answer is not well
understood.15 If a moderate or large amount of spatial correlation exists, the failure to
account for this in the estimation will lead to a type of omitted variable bias. Our
exploratory analyses of the data suggest that little residual spatial autocorrelation is
present and is unlikely to be causing significant bias in the estimates of our models.16

14

By definition, the Poisson distribution has a variance equal to its mean. Over-dispersion
describes a case in which the variance exceeds the mean.
15
For example, the Prevention Research Center (part of the Pacific Institute for Research and
Evaluation) has developed an iteratively-reweighted GLS method (Gruenewald 2004).
Christensen, Møller, and Waagepetersen (2000) developed a Bayesian MCMC approach including
relative distance as a covariate.
16
For example, we calculate the spatial correlation (Moran’s I) on the residuals from the negative
binomial regressions and examine log-linear OLS models, including a spatial lag variable [see
Cameron and Trivedi (1986, 1998) and McCullagh and Nelder (1989) for discussions of approximate OLS models to consider when Poisson models become intractable]. Both exercises indicate
minor negative spatial correlation, although we cannot determine whether this correlation is statistically significant. The results for the spatial OLS models indicate that the inclusion of a spatial
lag variable has little effect on the values of the estimated coefficients in the model. Contact the
authors for details.
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of the Comptroller of the Currency, and the Office of Thrift Supervision have recently
taken legal action against federally-chartered lenders that enlist payday lending partners.
In addition, federal agencies are updating CRA regulations in response to these concerns.
On the demand side, banks and other private-sector groups are promoting financial literacy programs and experimenting with innovative services that compete directly with
those of payday lenders. Whether such initiatives will reduce the role of payday lending
and increase the availability of affordable credit to low-income and minority neighborhoods remains to be seen. Our analysis suggests that policymakers should continue to pay
attention to the relative geographic distribution of banks and payday lenders and make
greater efforts to understand the underlying factors that lead to the disparities that surface
in our data. Prudent policy decisions depend critically on this information.
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"This approach lets us get into students minds," says Simkins, "it helps
make their thinking visible." "It changes the character of the classroom," he
continues. "The comments we are responding to are 'their stuff,' not my
stuff from lectures or stuff from the book; so there's a different kind of
involvement and a different level of involvement."
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The posting below is an editorial on Just in Time Teaching (JiTT) by James Rhem, executive editor of the
National Teaching and Learning Forum. It is number and is #26 in a series of selected excerpts from the
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James Rhem
A quick and dirty description of "Just In Time Teaching" (JiTT) compares it to putting the "Study
Questions" once found at the end of textbook chapters up on the Web. But there's a lot more to it. For
one thing, the affect generated by JiTT differs markedly from that associated with a student pondering
study questions alone in the dorm. The questions and exercises posted for students on the Web before
each class meeting become the grist for that class meeting, not a quiz per se or a tidying up of
understanding before getting on with the dispensing of another huge chunk of content. In this pedagogy,
student questions, student understanding (and misunderstanding), student learning become the focus of
instruction, and dialogue replaces lecture.
Mechanics
The mechanics of JiTT appear overtly simple: professors post a number of queries (commonly called
"warm ups") on a course web site prior to each class meeting. Students must log on and post replies to
these by a certain deadline (usually a few hours before class). Professors review the student replies
before class and make the understanding, partial understandings and complete misunderstandings the
focus of the class meeting. Indeed, the concepts being explored and the students grappling with
understanding replace traditional lectures in JiTT, according to Scott Simkins, professor of economics at
North Carolina A&T and an enthusiast of the pedagogy.
Simkins and colleagues from Indiana University-Purdue University Indianapolis (IUPUI) presented stories
of how they are using this approach successfully in a number of disciplines at the inaugural meeting of
the International Society for the Scholarship of Teaching and Learning in Bloomington, Indiana last
October. Currently, under sponsorship from an NSF grant, Simkins is examining a number of pedagogical
approaches previously funded by NSF to see which have worked well and which have transfer potential
to multiple disciplines. Physics, a discipline currently famous for vigorous pedagogical innovation and
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success, is the original home of JiTT. Originally developed by Gregor Novak at IU, it has quickly attracted
a band of enthusiastic practitioners who have coauthored a book on the subject with Novak:
Just-In-Time Teaching : Blending Active Learning with Web Technology (Prentice Hall, 1999).
So aside from using the Web, how does JiTT differ from simply having students read study questions and
bring their own questions to class? Practitioners would say the whole latent premise of the question is
misleading. For one thing, as Marshall McLuhan wrote in Understanding Media (1964), "the medium is
the message." The immediacy, the "in timeness," the sense of personal control associated with the Web
matter a great deal. They convey a message of involvement and interaction rather than a message of
questioning an authority. The equality of involvement sets the stage for a far different class meeting
than the serial, oral confessions of what individual students did not understand, which responding to
study questions might do.
"This approach lets us get into students minds," says Simkins, "it helps make their thinking visible." "It
changes the character of the classroom," he continues. "The comments we are responding to are 'their
stuff,' not my stuff from lectures or stuff from the book; so there's a different kind of involvement and a
different level of involvement."
As class meetings shift from being presentation and discussion of blocks of material and into an ongoing
learning dialogue, everything becomes more fluid. That unsettles some professors. "Professors
sometimes are not as confident about working on their feet or working without a net so to speak," says
Simkins. But those who make the leap find a quality of "buy in" from students that transforms their
teaching. Says Simkins: "They see you as focusing on 'them,' on their needs; they don't see you as just
presenting information. You're caring about them, not just presenting information."
The deep focus on student learning so changes students feelings about the class that they report it
motivates them to go further, ask questions, look things up that they wouldn't have before. And yet, as
with so many felt differences, the improvement currently eludes psychometric testing. As Simkins
writes: "Regress analysis of pseudo-control/treatment group exam results, controlling for demographic
and academic differences among students, suggest that there is a small, measurable, positive effect on
cognitive learning with JiTT-based pedagogy."
That hasn't deterred instructors at some 80 institutions from adopting the approach and setting up a
website to share information about it - at www.jitt.org.
Warm Ups
Eventually, that website will post a wide range of "warm ups" from various disciplines, "warm ups" like
those developed by Kathy Marrs, a professor of biology at IUPUI who presented with Simkins in
Bloomington. "Subject mastery is always the primary concern of JiTT," says Marrs. Thus, "a
well-constructed Warm Up assignment asks students to address open-end questions at the conceptual
level and in writing." These exercises, she emphasizes, are not quizzes.
Marrs gives these examples of good ways to begin an effective Warm Up:
"What is the difference between . . . ?"
"Why do you think . . . ?"
"What happens if . . . ?"
"Do you think that . . . ?"
"Estimate how many . . . ?"
"In your own words explain . . . ?"
The big advantage of this sort of exercise over a quiz, says Marrs, is that while a quiz encourages
students to do assigned reading, it doesn't necessarily get them thinking about the material beyond the
level of memorization as these questions do.
Warm Ups can take on big general questions or very pointed specific ones. For example, a question
Marrs asked that might be posed in many fields is:
"What is the difference between a theory and a belief? You may want to look these terms up before
answering. Be as specific as you can, and give an example of each."
But a more pointed question (and some student answers) better convey the way in which JiTT exercises
enliven class meetings:
"Which gender is doing more meiosis RIGHT NOW in class - the males or the females? Or do men and
women undergo meiosis at pretty much equal rates? What type of cell is the end product of meiosis in
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men? What type of cell is the end product of meiosis in women? How many chromosomes do these cells
have compared to our other body cells?"
Student replies included:
* "If I read my notes and didn't get confused I think it is the guys who are doing more meiosis, but I'm
not definitely sure why. The sperm cell is the end result for the male and the egg for the female. There
are half as many chromosomes for these cells, 23 instead of 46."
* "Both genders are undergoing meiosis at pretty much equal rates. The end result for men is a sperm
cell and the women is an egg cell. Both of these cells have 23 chromosomes each and not 46 like other
cells that go through mitosis."
* "Men and women do undergo meiosis at equal rates, but RIGHT NOW the 'female(s)' are doing more
meiosis, this means you Dr. Marrs because you have a little one growing in 'the oven'!!! The end product
of meiosis in men is the sperm, and the end product in women is the egg. These cells have 23
chromosomes each."
Typically Marrs and other JiTT teachers display a range of student responses anonymously to start
discussion. Partially correct responses are particularly useful as "classroom discussion fodder," says
Marrs. Any teacher who's faced the difficulty of dislodging incorrect prior knowledge welcomes the
opportunity JiTT affords of correcting misconceptions while new concepts are still fresh in students'
minds. And partially correct responses make that easier. It's not as though students have gotten the
concept all wrong; their understanding just needs a little adjustment. Again, the egalitarian ethos
effected by filing Web responses and having these hold the spotlight in class casts students as active
learners right from the start. They come to class with an investment in understanding.
Marrs and Simkins agree that the JiTT approach creates a "positive learning cycle" with students at its
center and they see few barriers to using the approach in many disciplines. Updated "study questions"?
Well, kinda, sorta . . .
For more information on JiTT see:
* Gregor Novak, Andrew Gavrin, Wolfgang Christian, Evelyn Patterson, Just-In-Time Teaching : Blending
Active Learning with Web Technology (Prentice Hall Series in Educational Innovation, 1999)
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